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Learning	
  Outcome(s)	
  

• be#er	
  understand	
  the	
  approach	
  to	
  grammar	
  that	
  underpins	
  English	
  K-­‐10	
  

• have	
  an	
  extended	
  knowledge	
  about	
  the	
  English	
   language,	
  with	
  respect	
  to	
   language	
  
for	
  expressing	
  content-­‐related,	
  interpersonal	
  and	
  textual	
  meanings	
  

• be	
  familiar	
  with	
  a	
  range	
  of	
  strategies	
  for	
  teaching	
  grammar	
  in	
  context	
  

• apply	
  their	
  knowledge	
  about	
  language	
  to	
  provide	
  feedback	
  to	
  learners	
  

Task	
  (authen,c?	
  apply-­‐able?	
  linked	
  to	
  LOs?	
  etc):	
  

Grammar	
   s'rs	
   up	
   a	
   lot	
   of	
   passion	
   and	
   at	
   no	
   'me	
   more	
   so	
   as	
   when	
   our	
   recent	
   na'onal	
  
English	
  Curriculum	
  mandated	
  that	
  students	
  develop	
  a	
  cumula5ve	
  knowledge	
  about	
  language	
  
across	
   the	
   years	
   of	
   schooling.	
   	
   However,	
   many	
   commentators	
   have	
   argued	
   that	
   teachers	
  
themselves	
  struggle	
  with	
  aspects	
  of	
  grammar.	
  	
  Misty	
  Adoniou	
  agrees	
  but	
  argues	
  that	
  there’s	
  
more	
  to	
  grammar	
  instruc.on	
  than	
  teaching	
  students	
  about	
  nouns	
  and	
  verbs.	
  	
  

‘I’m	
   going	
   to	
   put	
   it	
   out	
   there	
   -­‐	
  most	
   teachers	
   don’t	
   know	
   enough	
   about	
   how	
   the	
   English	
  
language	
  works	
  [aka	
  grammar],	
  and	
  this	
  inevitably	
  impacts	
  upon	
  student	
  literacy	
  outcomes.	
  
There	
  are	
  grammar	
  pundits	
  who	
   love	
  their	
  knowledge	
  about	
  the	
   language	
  for	
   the	
  haughty	
  
power	
   it	
   affords	
   them:	
   the	
   ability	
   to	
  write	
   correc4ve	
   le6ers	
   to	
   the	
   editor	
   and	
   the	
   certain	
  
belief	
  there	
  is	
  one	
  right	
  way	
  to	
  write	
  and	
  speak	
  -­‐	
  their	
  way.	
  

This	
  group	
  gives	
  grammar	
  a	
  bad	
  name.	
  

Grammar	
  isn’t	
  about	
  linguis0c	
  straight	
  jackets	
  and	
  rules;	
  it	
  is	
  how	
  crea0vity	
  manifests	
  itself	
  
in	
   language.	
  Grammar	
   is	
  how	
  we	
  organise	
  our	
  words	
  and	
   sentences	
   to	
   communicate	
  with	
  
others	
  and	
  to	
  express	
  ourselves.’	
  	
  

(h"ps://theconversa/on.com/grammar-­‐ma#ers-­‐and-­‐should-­‐be-­‐taught-­‐differently-­‐25604)	
  

Do	
  you	
  agree	
  with	
  Misty?	
  	
  What	
  are	
  the	
  challenges	
  for	
  you	
  and	
  your	
  students	
  with	
  respect	
  
to	
  the	
  grammar	
  requirements	
  of	
  the	
  curriculum?	
  

What	
  is	
  the	
  ‘controversial’	
  element,	
  issue,	
  problem	
  to	
  solve?	
  

• Grammar	
  as	
  accuracy	
  vs	
  grammar	
  as	
  a	
   resource	
   for	
  making	
  meaning	
   (precursor	
   to	
  
Derewianka	
  2012)	
  

• Teachers’	
  lack	
  of	
  linguis2c	
  subject	
  knowledge	
  (precursor	
  to	
  Myhill	
  2016)	
  

	
  

• Outcome	
  oriented	
  task	
  design	
  1	
  
• Explicit	
  Communicative	
  Strategies	
  2	
  
• Interactional	
  scaffolding	
  by	
  the	
  lecturer	
  3	
  
• Clear	
  expectations	
  for	
  student	
  participation	
  4	
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An#cipate	
  /	
  prepare	
  for	
  when	
  you	
  expect	
  students	
  will	
  need	
  steering	
  …	
  	
  

• grammar	
  at	
  text,	
  sentence,	
  group	
  and	
  word	
  levels	
  (4x4?)	
  

• is	
  accuracy	
  important	
  at	
  all?	
  

• Anxiety	
  is	
  okay	
  …	
  

• Students’	
  literacy	
  a0ainment	
  

• Commercial	
  materials	
  

	
  

What	
  communica,ve	
  strategies	
  will	
  students	
  be	
  focusing	
  on?	
  	
  

• Naming	
  

• Acknowledging	
  

• Ini$a$ng	
  ideas	
  ‘I	
  think	
  ….’;	
  ‘In	
  my	
  opinion	
  …’	
  

• Clarifying	
  ideas	
  ‘Can	
  you	
  give	
  an	
  example?’,	
  ‘What	
  do	
  you	
  mean	
  by	
  ..’	
  

• Agreeing	
  ‘I	
  agree	
  …,’,	
  ‘That’s	
  true,	
  …’.	
  

Explicit	
  instruc-ons	
  for	
  student	
  par-cipa-on:	
  

The	
  purpose	
  of	
  this	
  task	
  is	
  to	
  engage	
  you	
  with	
  the	
  topic	
  of	
  this	
  subject	
  (that	
  is,	
  the	
  knowing	
  
about	
  language	
  strands	
  of	
  the	
  Australian	
  curriculum)	
  and	
  to	
  begin	
  to	
  build	
  a	
  community	
  of	
  
learners	
  in	
  the	
  subject.	
  	
  The	
  forum	
  is	
  key	
  to	
  the	
  la6er.	
  	
  Here’s	
  where	
  we	
  will	
  meet	
  now	
  and	
  
at	
  the	
  end	
  of	
  each	
  topic	
  to	
  collec.vely	
  build	
  our	
  understandings	
  of	
  the	
  topic	
  and	
  to	
  hear	
  how	
  
individuals	
   are	
  working	
  with	
   the	
   ideas	
   in	
   the	
   classroom.	
  Don’t	
  worry	
   if	
   you	
   are	
  not	
   in	
   the	
  
classroom	
  at	
  the	
  moment	
  –	
  we	
  will	
  have	
  plenty	
  to	
  work	
  with!	
  

Planning	
  for	
  par,cipa,on:	
  (e.g.	
  what	
  do	
  you	
  an*cipate	
  your	
  own	
  par*cipa*on	
  will	
  
be?	
  How	
  will	
  you	
  organise	
  discussion	
  structure	
  to	
  suit	
  your	
  class?)	
  

• Separate	
  forums	
  into	
  one	
  for	
  each	
  topic	
  

• Keep	
  one	
  forum	
  for	
  quick	
  notes	
  	
   	
   	
  

• Follow-­‐up:	
  	
  locate	
  one	
  student	
  text	
  rich	
  enough	
  for	
  working	
  on	
  each	
  of	
  the	
  3	
  topics	
  	
  

	
  

	
  


